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Objectives 

¶ Define task-based listening and focused listening and describe their 
implications for the CASAS Listening and BEST Plus assessments 

 

¶ Look at listening theory. Why do we listen? How do we listen? 
 

¶ Understand how CASAS Listening Basic Skills Content Standards can be 
practiced and assessed with task-based listening (TBL) and focused listening  
(FL) activities 
 

¶ Integrate TBL and FL activities into existing curriculum 
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The Purpose of the Independent Study Course Series 
The Independent Study Courses (ISCs) created by the NCPDC are part of the professional 

development system for Coloradoõs adult education and family literacy programs. The ISC created 

by the NCPDC can be used in a variety of ways for professional development. Programs can choose 

to use an ISC in a face-to-face training, such as a workshop delivered by a teacher trainer; or 

collaboration with colleagues, such as a study circle. If the ISC is used in one of these ways, which 

fall within the corresponding strands (Workshops, Trainings & Conferences or Collaboration with 

Colleagues) of the Guide to Professional Development Reporting, the professional development (PD) 

hours can be used on the Documentation of Training form submitted in a Literacy Instruction 

Authorization (LIA) portfolio. They may also be used for LIA renewal if a certificate is received 

upon completion that documents the title of the activity, the institution that sponsored the activity, 

the facilitatorõs name, the date of the activity, and the number of contact hours earned in the activity. 

These hours can also be reported to your AEFLA director.  

This Independent Study Course merits 10 PD hours.  

If used as self-study the PD hours from this ISC can be used for annual AEFLA reporting 

to the program director. Self-study PD hours do not qualify for use in the LIA portfolio, nor 

can they be used for LIA renewal. 

 

Who Is This Course For? 

 This Independent Study Course is for Coloradoõs adult ESL practitioners, including novice 

and experienced teachers, both in classroom/group settings and in one-on-one lab settings.  

Volunteer tutors may also find the contents valuable.  

  

How to Use This Study Course 

You may save this course to your hard drive and print a copy for your use1. Contents: 

¶ How to navigate this course 

¶ Introduction  

¶ Part I: Theory  

¶ Part II: Teaching Listening vs. Testing Listening  

¶ Part III: About the CASAS Life & Work Listening and BEST Plus assessments  

¶ Part IV: Strategies: Integrating assessment practice into curriculum  

¶ Part V: Linking Instruction to Assessment with sample test items  

¶ Part VI: Applications  to put ideas into action  

¶ Evaluation  

¶ Glossary  

¶ Bibliography 

¶ Appendix with practice answer sheets  

                                                           
1 Printed copies of this course are available from the Northern Colorado Professional Development Center. 

Contact our office at 720-652-8155 if you wish to check out a hard copy for one month. 

 

http://www.cde.state.co.us/cdeadult/download/PD/Policy/GuideToPDReporting0110.pdf
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How to Navigate This Course Using H yperlinks  

 

 This course can be downloaded and read using Adobe 

Reader. You can download Adobe Reader for free at 

www.adobe.com. 

 You will encounter numerous hyperlinks in this course 

that will direct you to web sites or to specific sections and 

references within the document.  Hyperlinks appear in 

underlined blue print. To go to a hyperlink, put the cursor over 

the hyperlink and click once. To return to the previous view select ALT + the left arrow on your 

keyboard. 

 Try it now. Click on this link: Bibliography.  Remember, to return to this spot, select ALT+ 

left Arrow.  It should return you here and the hyperlink will now appear in underlined purple non-

italics.  If it did, great! Youõre ready to begin the course. And, if you encounter problems or links 

that donõt work, please let us know.   

 

 

 

 

 

 

 

 

 

 

Evaluation Page 

 

 The purpose of the Evaluation Form at the end of the course is to provide AEFLA Program 

Directors with an instrument to discuss the effectiveness of the course and verify staff participation 

in the PD activity.  Directors should record the teacherõs PD hours in the Annual Professional 

Development Activity Record. 

  

http://www.adobe.com/


Listening Activities for CASAS Listening and BEST Plus 
 Page 3                    

© 2011 NCPDC ð Reprint with Permission 

 
 

Introduction  

 In Colorado, the two standardized listening assessments for adult ESL students accepted by 

the National Reporting System for Adult Education Program and the Colorado Department of 

Education are CASAS Life and Work Listening Assessment and BEST Plus Oral Language 

Assessment. Although there are other, equally accepted assessment used in AEFLA funded 

programs in Colorado, these two test a studentõs listening comprehension and, in the case of BEST 

Plus, conversation skill. 

 At the Northern Colorado Professional Development Resource Center, the CASAS trainers 

began hearing the same from teachers all over the state, òHow can I develop listening skills to help 

my students show progress on the new CASAS Life & Work Listening Assessment?ó At the same time, 

programs giving the BEST Plus Oral Language Assessment were voicing similar concerns that 

instruction in the classroom wasnõt necessarily resulting in success on a post-test. 

If your students are assessed using either of these assessments, giving students ways to 

practice and develop listening comprehension is a critical need. Just as high is the need for your 

students to have practice and familiarity with test-taking and having exposure to the types of 

questions theyõll encounter on the tests, so they know what theyõre expected to do when the time 

comes for post-testing.  

 CASAS recognizes the importance of developing test-taking strategies and has provided free 

practice test items so students can become familiar with taking the new Life & Work tests. The Life 

and Work Listening Sample Items Administration Packets for the A, B, and C level tests are 

available at https://www.casas.org/home/. You will need to set up an account and password for 

yourself, but the practice test packets and audio files are free.  The CASAS practice test items are 

exactly like the items on the real test. There are two examples for each question type, six items in all, 

and some of the items are practice items on the actual tests.  

 In addition to ready-available sample test items, we need some ideas and strategies to help 

our students improve their listening comprehension and gain confidence in their ability to take a 

listening test with some measure of success. Two such strategies are task-based listening and focused 

listening. Once you become familiar with how each strategy works, you can create listening practice 

that will serve a dual purpose: to develop listening skills and test-taking skills. 

 In this Independent Study Course weõll take a look at the types of listening questions our 

students encounter in the CASAS Life & Work Listening Assessments and in the BEST Plus. Weõll 

take a look at the CASAS listening content standards, as well as the performance standards by which 

students are scored on the BEST Plus. Then, weõll explore task-based and focused listening activities 

that provide practice that aligns with the two assessment systems. Finally, weõll take a look at some 

core texts for adult ESL and find ways to take the material at hand and create task-based listening 

activities to provide more test-taking practice and strategies for listening.  

  The Application Activities for this independent Study Course will help you put theory into 

practice, with time for reflection and evaluation. Complete the applications and then sit down with 

your direct supervisor or your program director for the final evaluation.  

https://www.casas.org/home/
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Part 1: Listening Theory 
 

We listen twice as much as we speak, 4 times as much as we read 
and 5 times as much as we write.  - Joan Morley - 
 
 Why do we listen? Whatõs happening in our ears 
and brains? How do we know what to listen for? How do 
we discern whatõs important amidst a sea of verbal input? 
 An excellent resource for listening theory and practice is Teaching By Principles, An Interactive 

Approach to Language Pedagogy by H. Douglas Brown (2001). In summing up the copious research on 

listening, Brown describes the mechanics of the first facet of listening as the psychomotor process of 

receiving sounds waves through the ear and transmitting nerve impulses to the brain. (Just what you were going to 

say, right?) 

 Beyond the physical function of hearing, listening is an incredibly complex system of 

interactive, simultaneous processes. A lot of research has been done on the mechanical and 

cognitive processes of listening. Brown sums up the research into eight distinct processes in which 

the listener: 

O Processes the òrawó speech and holds an òimageó of it in short-term memory 

O Determines the type of speech event (conversation, speech, radio broadcast, etc.) 

O Infers the objectives of the speaker 

O Recalls background information (schemata) 

O Assigns a literal meaning to the utterance 

O Assigns an intended meaning to the utterance 

O Determines whether information should be retained in short-term memory or long-term 

memory 

O Deletes the form in which the message was originally received, and conceptually retains any 

important information [p. 249] 

 

 All of this happens within microseconds. For someone whose native language is different 

from the language being heard, the processes are working within the framework of the first language 

(L1). Because aural comprehension cannot be overtly òobserved,ó teachers need to be careful not to 

assume that input is always converted into intake. Brownõs advice is to create òeffective listening 

techniquesé that are intrinsically motivatingé utilize authentic language and contextsé carefully 

consider the form of listenersõ responsesé encourage the development of listening strategiesé[and] 

include both bottom-up and top-down listening techniques. [pp. 258-260] 

 Letõs face it, listening is complicated! Brown says, òé you can be ôexposedõ to great 

quantities of input, but what counts is the linguistic information that you ultimately glean from that 

exposure through conscious and subconscious attention, through cognitive strategies of retention, 

through feedback, and through interaction.ó (p. 248)  
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 Traditionally, we use four basic models of listening instruction: 

O Listening and Repeating ð Pattern matching, listen and imitate, memorization 

O Listening and Answering Comprehension Questions ð Processing discrete point 

information to answer the questions 

O Task Listening ð Processing spoken language for functional purposes; to listen and do, 

to carry out a real task based on the information received 

O Interactive Listening ð Developing aural and oral skills in semiformal, interactive, 

academic communication; developing critical listening, critical thinking, and effective 

speaking skills. (Joan Morley in Celce-Murcia, p. 71-72) 

 The adult ESL classroom utilizes all of these strategies, so how do we promote 

listening comprehension? How do we know if the students are really ògetting itó? What 

should the students be doing while they are listening? What factors affect (or impede) 

listening? What is òreal lifeó listening? What are the listeners listening for? What principles 

should we consider when designing a listening activity? How can we make listening 

interactive? So many questions, so much to do, so little time!  

 R. Lund (1990), as cited in Brown, gives us nine ways to check listenersõ 

comprehension: 

 

1. Doing ð the listener response physically to a command 

2. Choosing ð the listener selects from alternatives, such as pictures, objects, and texts 

3. Transferring ð the listener draws a picture of what is heard 

4. Answering ð the listener answers questions about the message 

5. Condensing ð the listener outlines or takes notes on a lecture 

6. Extending ð the listener provides an ending to a story that is heard 

7. Duplicating ð the listener translates the message into the native language or repeats it 

verbatim 

8. Modeling ð the listener orders a meal, for example, after listening to a model order 

9. Conversing ð the listener engages in a conversation that indicates appropriate 

processing of information [cited in Brown, p. 259) 

 

 Teaching listening could be a complete independent study 

course all on its own. If you want to delve into comprehensive 

listening practice, Brown provides four and half pages of top-down 

and bottom-up techniques for teaching listening comprehension for 

all levels of learners. (pp. 260-264). For now, letõs return to our focus: 

the CASAS Life and Work Listening and the Best Plus Oral Assessment.  

 Weõve selected two methods specifically for practice with CASAS and 

Best Plus: task-based listening and focused listening. Task-based listening gives you a visibly observable 

microcosm of comprehension. Focused listening activities give students a purpose for listening, as 

well as helping them develop listening strategies. 
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 As the name implies, task-based listening (TBL) involves the student listening and 

performing a task. Usually, depending on the studentsõ proficiency level, the task does not involve 

oral or written production; the focus is on task production, not answering questions. Listen and do, 

rather than listen and produce. The task can be as simple as pointing to a word or picture, or as 

complex as manipulating pictures within a contextualized framework. Whatever the task, the teacher 

receives and instantaneous òpictureó of studentsõ comprehension. Students benefit from tasks that 

include different modalities, as well as learning to identify their own successes. 

 The following are examples of task-based learning activities: 

O Listen and Point ð Students listen and point to a letter, a word, an object, or picture 

O Listen and Show ð Students listen and hold up a vocabulary card, for example 

O Listen and Circle ð Students listen and circle the correct choice of items on a worksheet or 

answer sheet 

O Same-Different Cards or Yes/No/I Donõt Know or True/False Cards ð Students listen and 

hold up the card that reflects their response 

O Listen and Manipulate ð Students listen and move objects or representations of objects 

O Listen and Draw ð Students listen and draw a picture according to the instructions 

O Total Physical Response (TPR) ð Students listen and perform a physical task, such as Close 

the door. Put the pencil in the box. 

 Task-based listening activities can be designed to provide students practice in selecting 

among three choices, A, B, or C, just like the CASAS listening test. 

 Focused listening (FL) differs from task-based listening in that students focus their 

listening on specific information within an authentic context. They may or may not be asked to 

produce some level of oral or written language or perform a task. Focused listening activities provide 

students with a purpose for listening as well as learning what to listen for. The òfocusó of the 

listening might be hidden within a conversation (How much is the rice? Where is Rachel going?, e.g.), or a 

recorded message over the telephone (What time does the movie start? Whatõs the telephone number?, e.g.). 

The demonstration can be production-based (Write the prices you hear) or task-based (Circle the correct 

picture), or both. 

 Both the CASAS and the Best Plus test for life skills English and any test practice you 

provide your learners should have the same focus. Consider three principles when designing practice 

listening items: 

O The activities should be relevant to the learners, 

O The activities should be transferable; that is, they should reflect real-life applications that are 

also applicable outside of your classroom, and 

O They should be task-oriented  

 

 Now that we have a bit of theory, and some ideas of practice that align with the theory, letõs 

proceed to what might be a murky issue. Whatõs the difference between teaching listening and testing 

listening? 
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Part II: Teaching Listening vs. Testing Listening 
 

 Teaching listening and testing for listening are not the same. The teaching environment is, or 

should be, loaded with a conglomerate of comprehensible input, opportunities to ask for 

clarification, collaboration with colleagues, and a multitude of safety nets so students can practice, 

err, practice again, learn to self-correct, and self-identify success.  

 When our students sit down to take their CASAS Life & Work or BEST Plus post-tests, the 

safety nets have been removed (with the exception of students receiving specific accommodations 

for learning difficulties as determined by the instructor). The tests put students in an environment 

that closely matches what they are likely to encounter in the real world without benefit of multiple 

repetitions or all that good comprehensible input. 

 Teaching listening skills involves both task-based and focused listening, but testing listening 

challenges focused listening to a higher degree. Teaching listening doesnõt guarantee success on a 

listening test. Students who perform well in class donõt always perform well on the post-test. Have 

you ever been baffled by a student who didnõt progress on the listening assessment, despite strong 

demonstration of skills in the class? We all have.  

 There are so many factors out of the instructorõs control, such as the age of the student, 

possible learning impairments, how much sleep the student got the night before, how much 

breakfast she ate that morning, the studentõs background and test-taking experience, just to name a 

few. Now add the insidious little animal called test anxiety to the mix and you have a cocktail of 

factors that can impede a studentõs ability to do well on the test. 

 Teachers have zero control over most of those factors, but you can provide instruction and 

practice in test-taking strategies. If nothing else, providing test-taking practice shows students what 

they can expect on the real test; we can help remove fear of the unknown. It doesnõt mean students 

wonõt have any anxiety about taking the test, but perhaps theyõll approach it with more confidence. 

A relaxed brain is far more conducive to performing than one rattled from fear and anxiety. 

 In the following section, weõll take a look at the types of questions students encounter in the 

CASAS and the BEST Plus assessments. 
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Part III: About the Tests 

 There are three types of listening test items in all three levels (A, B, C) of the CASAS Life & 

Work Listening assessments. Among the three test forms, there are four different types of listening 

test items: Picture prompts, comprehension questions, predicting the next line of a conversation, 

and selecting a true statement about a conversation or utterance from two distracters.  

 The following chart shows the test item types by test section: 

CASAS Life & 
Work Form 

Part 1 Part 2 Part 3 

A 

Picture prompt: The 
students look at three 
simple pictures, listen to 
an utterance, and circle 
A, B, or C. 

Comprehension 
question: The students 
hear a question, followed 
by a conversation. Next, 
the students hear the 
comprehension question 
again and three possible 
answers. Students circle 
A, B, or C. 

Predict next line 
(Finish the 
conversation): The 
students hear a 
conversation, followed 
by three choices of 
utterance to finish the 
conversation and circle 
A, B, or C. 

B 

Comprehension 
question: The students 
hear a question, followed 
by a conversation. Next, 
the students hear the 
comprehension question 
again and three possible 
answers. Students circle 
A, B, or C. 

Predict next line 
(Finish the 
conversation): The 
students hear a 
conversation, followed 
by three utterances to 
finish the conversation 
and circle A, B, or C. 

Identify true 
statement (Which is 
correct?): Students 
listen to a conversation 
and the question, 
òWhich is correct?ó 
Students then hear 
three possible 
statements about the 
conversation and circle 
A, B, or C. 

C 

Comprehension 
question: The students 
hear a question, followed 
by a conversation. Next, 
the students hear the 
comprehension question 
again and three possible 
answers. Students circle 
A, B, or C. 

Predict next line 
(Finish the 
conversation): The 
students hear a 
conversation, followed 
by three choices to finish 
the conversation and 
circle A, B, or C. 

Identify true 
statement (Which is 
correct?): Students 
listen to a conversation 
and the question, 
òWhich is correct?ó 
Students then hear 
three possible 
statements about the 
conversation and circle 
A, B, or C. 

 



Listening Activities for CASAS Listening and BEST Plus 
 Page 9                    

© 2011 NCPDC ð Reprint with Permission 

 
 

 One further note on the CASAS tests: Besides the question types in the new Life & Work 

Listening Assessment, CASAS challenges a studentõs ability to recognize synonyms and homonyms. 

In no way are we suggesting that you should teach this same, specific vocabulary in your classes. 

There are many strong arguments against teaching to the test. However, you can help students 

broaden their vocabulary knowledge by helping them develop clarification skills (òTeacher, what does 

this word mean? Can you please repeat that? How do you spell that?ó) and periodically checking their 

knowledge of level-appropriate synonyms and homonyms that you encounter in your text. 

 

 The BEST Plus differs from the CASAS listening assessments in that it is a communicative 

assessment. Students are graded on their listening comprehension and their oral production. The 

following chart shows the types of listening and speaking tasks on the BEST Plus oral assessment.2 

BEST Plus Listening Tasks BEST Plus Speaking Tasks 

Learners demonstrate through their spoken response 
that the test prompt has been understood: 
 
 

¶ In full without repetition 

¶ in part 

¶ with repetition 

¶ not understood at all 

Picture ð Describe a picture 
 
Entry Item ð Respond to, òWhat about you?ó 
 
Yes/No ð Respond to a simple Yes/No 
question 
 
Choice ð State a preference between two 
given choices 
 
Personal Expansion ð Describe oneõs own 
personal experience on a given topic 
 
General Expansion ð Explain an idea on a 
given topic beyond oneõs own personal 
experience 
 
Elaboration ð Elaborate on a complex topic 

 

 Obviously students who take the BEST Plus need ample communicative practice and talk 

time. They would benefit, however, from practice that provides them with an additional step that 

transfers their listening comprehension into oral production. Focused listening, and in some regards, 

task-based listening practice can provide such scaffolding. 

 

 Regardless of which assessment you use, your studentsõ listening practice should be 

intentional, focused, and it should provide some way for the students to respond, either silently or 

orally. In the next section we will look at lessons from ESL core textbooks and look for 

opportunities to create task-based listening activities that mimic these test types. 

                                                           
2
 Adapted from BEST Plus and CASAS Listening Test Side-by-Side developed by Jane Miller (CDE) for the FY2011 

Regional Assessment Trainings. miller_jane@cde.state.co.us  

 Highest 

comprehension 

  

 

 Lowest 

comprehension 

mailto:miller_jane@cde.state.co.us
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Part IV: Strategies 

 As you deliver listening instruction in your class, consider the following strategies to link 

your instruction to the post-test: 

¶ Disappearing repetition ð Students taking the BEST Plus are evaluated on their ability to 

comprehend a question without asking for repetition. The A and B levels of CASAS Life & 

Work Listening contain one repetition, but there is only a five-second wait between the 

repetition and the next new question. Additionally, Part 3 of the CASAS B tests and all of 

the C test have no repetitions at all. Students will benefit from teachers giving them safe 

practice in responding to a question with a gradual lessening of repetition and less time 

between questions. 

o Here is one way to structure disappearing repetition: 

Á Students hear the question (cue) and the answer choices, all repeated one 

time 

Á Students hear the question cue, the answer choices, and only the question cue 

repeated 

Á Students hear the question cue and answer choices with no repeats 

o Starting studentsõ test practice with some safe repetition builds their confidence. As 

they progress through the semester, gradually challenge them with less and less 

repetition, if theyõre going to take either the B or C tests. 

Á Take advantage of the listening component in your text. Throughout a unit, 

as students listen to the cassette or CD and make a decision based on what 

they hear, pay attention to how much time is allowed between the practice 

items. Early in the book, you might be inclined to pause the CD long enough 

for students to answer, and perhaps repeat the item. Gradually, however, do 

this less and less until students are hearing each item only once, with less 

time for them to make a critical decision. 

¶ Disappearing repetition and pauses ð When students engage in a listening task that uses the audio 

recordings for your text (a Listen and write the word or number you hear type of activity, for 

example), take note of how much time is allowed between questions. Whether itõs a cassette 

or CD, in the early units of the book, you might pause the machine while student think and 
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write, and you might repeat the question. This provides a good scaffold while students learn 

what it is theyõre listening for. As you progress through the book, gradually remove the 

repetitions and eventually stop pausing between items altogether. 

¶ Students create their own answer sheets ð This is a task-based listening activity that has immediate 

application in your test-taking practice on CASAS. You can direct students to, òNumber 1 

through 4. Write A, B, and C next to each number.ó The teacher should model on the white 

board or overhead.  

¶ Know the CASAS Content Standards or the BEST Plus Scoring Rubric and Question Types ð Spend 

some time with the test your students will be taking. Pay attention to the vocabulary and 

language structures used in the questions.  

o CASAS: Set up a free account on the CASAS website, www.casas.org, and download 

the phonological and comprehension content standards for all levels of the listening 

test used in your program. There are six categories for CASAS Life & Work 

Listening: 

Á Phonology 

Á Vocabulary 

Á Grammar 

Á General Discourse 

Á Informational Discourse 

Á Strategies and Critical Thinking  

Each category contains CASAS content standards. Becoming more familiar 

with the standards and competencies will give you a clearer picture of what 

proficient listening involves and what the benchmarks towards listening 

proficiency are. It can also provide a better understanding of what listening 

components are included on each form of CASAS Life and Work. Notice the 

òheavy hitters:ó phonology and grammar. You want to create practice test 

questions that include a variety of some of those content standards and 

content standards. 

o BEST Plus:  Although the Center for Applied Linguistics does not provide a 

practice form of the BEST Plus assessment, they do provide a comprehensive, self-

directed study module titled òDeveloping Oral Proficiency of Adults Learning 

English.ó  Teachers can access the module at 

http://www.cal.org/adultspeak/index.html. The section that focuses specifically on 

listening comprehension can be accessed at 

http://www.cal.org/adultspeak/instruction/listening-comprehension.html 

Á Students taking the BEST Plus Oral Assessment are evaluated on listening 

comprehension and complexity of their oral language. Listening strategies 

useful for BEST Plus practice can include: 

¶ Distinguishing wh- question words and question types 

¶ Listening for details 

¶ Listening to extended speech 

http://www.casas.org/
http://www.cal.org/adultspeak/index.html


Listening Activities for CASAS Listening and BEST Plus 
 Page 12                    

© 2011 NCPDC ð Reprint with Permission 

 
 

¶ Expressing personal preferences 

¶ Sentence Stems and Question Starters 

Á If your students take the CASAS Listening, they will be exposed to two 

question formations that may or may not be included in your core textbook 

or in a supplemental textbook, òWhich is correct,ó and òChoose the correct 

answer.ó Giving your students plenty of exposure to different question 

formats can make the difference between knowing what theyõre listening for 

on the test and being completely lost. 

Á If you administer the BEST Plus, the emphasis is on listening and speaking. 

Students need a lot of practice with open-ended questions and responding to 

prompts such as, òWhat about you?ó òWhy?/Why not?ó òDo you agree?ó 

òDo you thinkéó, òDo you likeé?ó Using sentence stems like, òLetõs talk 

abouté,ó òTell me aboutéó, and òTell me moreéó is a strategy you can 

use in every day listening and speaking practice. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 Regardless of what test you administer, your ultimate goal is for students to feel comfortable 

in understanding and responding to a variety of questions theyõre likely to encounter on the test, in 

class, and in their everyday lives.  
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Part V: Linking Instruction to Assessment 
 

 One of the best ways to improve test scores among your 

learners is to use your textbook and known language to practice the 

test-taking process. More than developing listening comprehension, 

students benefit from knowing what theyõre supposed to DO when the 

take the real assessment. 

 Using the context of your existing core textbook, you can 

create item types for your students that mimic the assessment your 

program uses. How often should you give your students practice with 

these practice test items? How many items should you create? 

Each CASAS test form has three question types. The BEST Plus has seven question types 

within thirteen life skill content folders. Incorporating practice throughout your term or semester 

will familiarize students with the types of questions theyõll encounter, so theyõll know what to do 

when they encounter the real thing.  Consider one short practice per unit in your textbook, or 

perhaps one practice per month. Be sure that itõs workable and balanced within your curriculum.  

How many test items should you use each time? If you look at the model of the CASAS 

Practice Test, available on their website, there are six items in all, two for each of the three item 

types for the test levels. Two items per question type (CASAS or BEST) is probably enough, limiting 

any test practice to six items. Part of the goal is to help students become more confident when they 

do encounter the real thing. What you donõt want to do is give students so much test practice that 

you end up creating redundancy or repetitiveness. 

You donõt have to give every question type at once. Maybe one time students practice 

answering a òPredict the next lineó type of question and the next week they practice some òWhich is 

correctó type of questions. BEST Plus students could describe a picture in one lesson and in another 

lesson they engage in conversations where they respond to the prompts, òWhat about you?ó or òTell 

me more.ó If the practice is kept within the context of what they have already been studying, they 

learn the process of test within a comprehensible framework. 

Many of the current ESL core texts take assessment practice into account and have provided 

materials for the teacher to be able to provide this valuable practice within the context of your 

instruction. Step Forward, Ventures, All Star, Downtown, Futures, and Stand Out, are just some of the 

recent core texts for adult ESL out there that provide various types of practice for either CASAS or 

BEST Plus. Some include test-generating software, both written and audio, so you can customize 

your assessment practice. Additionally, lower level books will include simple, reproducible graphics 

and pictures that can be used as picture prompts for both CASAS and BEST Plus. However, you 

can create your own listening practice at any time in your text to help your students succeed. 

Letõs see what we can do using materials in current ESL textbooks and free clipart to create 

task-based and focused listening practice, as well as speaking practice for the BEST Plus. 

  

https://www.casas.org/home/
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Sample Test Practice Activities 

 These are just a few ideas of listening activities to 

develop the skills needed for CASAS and BEST Plus. 

 

Assessment Type: CASAS Life and Work Listening 

Assessment Form: A 

Question Type: Picture Prompt 

Practice Form: Task-based Listening ð Point to or Circle 

 

Materials: Simple graphics, a picture prompt with a large 1 and a large 2 in the left margin 

and the letters A, B, and C under each picture in each row. (See sample on Page 16) 

 

Instructions:  Pass out copies of the picture prompts to each student.  These will be 

consumable if students circle or underline.  

 

Give the students the oral instructions: Look at the pictures and listen to the teacher. Choose the 

correct picture. Point to the picture (or underline or circle, if consumable).  

 

Students listen to the teacher and point to, underline, or circle the picture that matches what 

is said. This type of task-based listening practice is designed to develop critical thinking and 

discrimination skills necessary on the CASAS listening assessment. After using the task-

based listening approach during the practice segment of the lesson, move students into 

simulated test practice. 

 

Test-taking Practice: Pass out the picture prompts. These will not be consumable. Give 

each student a practice answer sheet (see Appendix) or have them make their own (see Part 

IV). Instruct students not to write on the picture papers, only on their answer sheets. This 

format matches what they will encounter on the real test. 

Give the students the oral instructions: Look at the pictures and listen to the teacher. One picture is 

correct. Circle the correct letter on your answer sheet, A, B, or C. You will hear every question two times. Are 

you ready? Letõs begin. 
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Picture Prompts Test Practice Samples3 

PRACTICE 

 

                                                                                                     

                                                      

 

A                                          B                                           C 

 

1.  

                 

                       A                                          B                                           C 

 

 

 

 

2.                                                                                                       

 

 

                       A                                          B                                           C 

                                                           
3  Practice: MS Word Clipart. #1 reproducible graphics from Ventures 1, and #2 reproducible graphics from Ventures 
Basic Teacherõs CD-ROMs 






































