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Objectives 
¶ Identify types of literacy that adults encounter in their daily lives and identify 

levels of emergent readers. 
¶ Describe the difference between top-down vs. bottom -up approaches to 

literacy instruction.  

¶ Describe processes and methods for using a balanced approach to literacy 
instruction. 

¶ Review a variety of textbooks to determine the primary focus on instruction 
(top-down or bottom -up or combination).  

¶ Identify several ways to supplement a core textbook to integrate balanced, 
effective literacy instruction.  

When you have completed this course, you will receive 15 Professional Development 
Hours. 

http://ae.stvrain.k12.co.us/ncpdc.html
http://ae.stvrain.k12.co.us/ncpdc.html
mailto:ncpdc@stvrain.k12.co.us
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The Purpose of t he Independent Study Course Series  

 

 The Independent Study Courses (ISCs) created by the NCPDC are part of 

the professional development system for Coloradoõs adult education and family 

literacy programs. The ISC created by the NCPDC can be used in a variet y of 

ways for professional development. Programs can choose to use an ISC in a 

face-to -face training, such as a workshop delivered by a teacher trainer; or 

collaboration with colleagues, such as a study circle. If the ISC is used in one of 

these ways, whic h fall within the corresponding strands ( Workshops, Trainings 

& Conferences  or Collaboration with Colleagues ) of the Guide to Professional 

Development Reporti ng , the professional development (PD) hours can be used 

on the Documentation of Training form submitted in a Literacy Instruction 

Authorization (LIA) portfolio. They may also be used for LIA renewal if a 

certificate is received upon completion that docume nts the title of the activity, 

the institution that sponsored the activity, the facilitatorõs name, the date of the 

activity, and the number of contact hours earned in the activity. These hours 

can also be reported to your AEFLA director.  

 This Independen t Study Course merits 15 PD hours.  

 If used as self -study the PD hours from this ISC can be used for annual 

AEFLA reporting to the program director. Self -study PD hours do not qualify 

for use in the LIA portfolio, nor can they be used for LIA renewal.  

 

 

 

Who Is This Course For?  

 This Independent Study Course is for adult ESL practitioners, including 

novice and experienced teachers.   Volunteer tutors may also find the contents 

valuable.   

  

 

How to Use This Study Course  

This course describes literacy -level le arners and the skills they need to 

develop.  It discusses effective practices for literacy -level classes and gives 

examples of activities and techniques that support these practices.   You may 

download the course  and  save it to your computer.  There are four  sections to 

the course : 

1.  The Introduction  presents definitions  of the different literacy levels . 

2.  Determining the Needs of Your Learners: What do ESL Emer gent 

Readers Want to Learn?  describes how  to identify the needs of your 

learners using  a needs assessment.  

3.  The Methods and Research  section presents theory  behind two 

approaches to reading instruction.   

4.  Instruction Techniques  presents classroom strategies that encourage 

effective teacher -learner interactions.  

http://www.cde.state.co.us/cdeadult/download/PD/Policy/GuideToPDReporting0110.pdf
http://www.cde.state.co.us/cdeadult/download/PD/Policy/GuideToPDReporting0110.pdf
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5.  The last section of the course contains the Application Activit y, to put 

what youõve learned to work.  

6.  If you are using the course to meet professional development 

requirements, share the Evaluation Form  with your program director 

and discuss the outcome of the Application Activities  for PD hours .  

 

At the end of each section you will have the opportunity to reflect on 

what youõve learned thus far and apply your new knowledge to your own 

teaching.  

 

How to Use the Hyperlinks  in this Document  

 

 This course is available  for Microsoft Word and for 

Adobe Reader.  You will encounter numerous hyperlinks in 

this course that will direct you to web sites or to specific 

sections and references within the document.  Hyperlinks appear in blue italics.  

 Using the MS Word hyperlinks (Windows Vista, XP or older): To move 

easily back and forth between the text and hyperlinks in Word youõll need the 

Web toolbar. Select View -Toolbars -Web, or right -click anywhere in the toolbar 

ribbon and select Web. Youõll see a green forward and back arrow.  To use a 

hyperlink, position the cur sor over the hyperlink, push CTRL and left -click on 

your mouse. Youõll be directed to the hyperlink. To return to your text, select 

the back arrow in the Web toolbar, or in the case of a Web link, simply close 

your browser window.  

 Windows 7:  If youõre using Word for Windows 7, the back arrow is in the 

Quick Access Toolbar at the top left of your screen (where you also find Save, 

Undo, Redo, etc.).  

 Adobe Reader:  Put the cursor over the hyperlink and click once. To 

return to the previous view select ALT +  Left Arrow.  

 Try it now. Click on this link: Bibliography.  Remember, to return to this 

spot find the back arrow on the toolbar (Word) or ALT+Left Arrow (Adobe).  It 

should return you here and the hyperlink will now appear in underlined purple 

non -italics .  If it did, great! Youõre ready to begin the course. And, if you 

encounter problems or links that donõt work, please let us know!.  It should 

return you here.  If it did, great! Youõre ready to begin the course. 

 

 

 

 

Evaluation Page  

 

 The purpose of the Evaluation Page  is to provide AEFLA Program 

Directors with an instrument to discuss the effectiveness of the course and 

verify staff participation in the PD activity.  Directors should record the 

teacherõs PD hours in your  Annual Professional Development Activity Record.  
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ESL Literacy Instruction  

Introduction  

 

The Canadian Benchmark System defines  ESL Literacy as a program  for 

individuals who are learning English as a Second Language and who are not 

functionally literate in t heir own language for a variety of reasons . (Johansson , 

et al ) But what is meant  by litera cy and w hat does it mean to be literate ?  

òA hundred years ago, literacy meant the ability to sign oneõs name; by 

World War II , being able to read at a fourth grade level; by the 1960õs, having 

completed the eighth grade.ó (Blakenship Cheatham, Johnson Colvin, and 

Laminack ) You might recall an  illiterate person stereotyped in movies and TV as 

someo ne who mark s an X to sign  legal documents.  

Literacy can be simply defined as the, òskills of reading and writing.ó 

(Parrish ) 

The National Literacy Act of 1991 defines literacy as, òan individualõs 

ability to read, write, speak in English, compute and solve problems at levels of 

proficiency necessary to function on the job, in the family of the individual, and 

in society, to achieve oneõs goals, and develop oneõs knowledge and potential.ó 

(NIFL) 

òIn April 2000, the World Education Forum in Dakar, Senegal defined 

adult literacy as the ability to read, write, and manipulate numbers usefully.ó 

(Comings, Garner, & Smith ) 

There is a downside to ta king such a b road view of literacy , however,  

because these n ewer measures do not take  a learnerõs own native language 

literacy into account ( Wiley). 

 

 

 

 

What are ESL Literacy 

Levels?  

 

 

 

 Literacy learners are generally those with six or fewe r years of education 

in their native countries who need focused instruction on learning to read and 

write in English. ( Cunningham Florez & Terrel ) 

There are three basic levels of literacy learners.  Each level has its o wn set 

of challenges, requiring different approaches , strategi es, and techniques . (See 

Table 1)  

http://www.nifl.gov/
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Table 1 

Literacy Level Description What to Teach 
 

Pre-literate1 The learner is not literate in 
any form, or the native 
language does not yet have 
a writing system or has a 
recently-developed writing 
system. 
 

¶ Auditory perception of 
sound in context of 
vocabulary 

¶ Eye movement(left to 
right/up to down) 

¶ Names of letters (capital and 
lower case) and numbers 1-
100 

¶ Visual discrimination of 
letters 

¶ Write full name 
 

Non-literate The native language has a 
written form, but the 
learner has no literacy in it. 

¶ Auditory discrimination of 
letter sounds in words 

¶ Sight words (basic) 

¶ Phrases 

¶ Capitalization 

¶ Write date/address/phone 
 

Semi-literate The learner has minimal 
literacy in the native 
language. 

¶ Sentences 

¶ Punctuation (. ?) 

¶ Sight words (functional) 

¶ Word patterns 

¶ Simple forms 

¶ Rhyming 

¶ Write 
words/phrases/sentences 

 
 

A fourth literacy level, Literate in a non -Roman alphabet , is not covered 

in this cour se. Those learners have already developed L1 literacy , but still need 

to learn the sound/symbol correspondences to English. ( Parrish ).  

                                                
1 It should be noted that preliterate and non-literate should not be confused with illiterate.  Websterôs defines a 

illiterate student as one who is not capable of learning to read and write; whereas, a preliterate and non-literate 

students have not had access or opportunity to learn to read and write. 
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ESL literacy instruction is geared to giving beginning -level students the 

opportunity to le arn and practice basic skills at a gradual, pedagogically -sound 

pace. The goal is for students to acquire communication skills needed to 

function in real -life situations. The approaches we use with preliterate, non - 

literate and semiliterate learners diffe r from those used with more proficient 

readers, even those literate in a non -Roman alphabet.   Knowing the literacy 

level of your learners can and should direct how you approach and present 

literacy instruction in your classroom.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Reflections  

 

¶ Who are your learners? Where are they from? What first languages are 

represented? Are they pre -, non -, or semi -literate? What are their 

education backgrounds? How long have they been in the United States? 

How long hav e they been enrolled in Adult Education classes?  

 

¶ How are they placed in level?  

 

 

¶ What are your challenges with your learners?  

 

 

¶ How do you determine their needs?  

 

 

¶ What are you doing now in the classroom to address literacy issues?  
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Determining the Needs of Your Learners : 

What do ESL Emergent Readers Want to 

Learn?  

 

 Within any ESL classroom there can be multiple ability levels, both in 

literacy and fluency.  Students are placed in  our classes , presumably,  based on 

any one of  several standardized test s, determined by what a typical learner can 

and canõt do at a given level.  We select a level -appropriate curriculum and 

design lessons to provide what has been  determined  (by test creators, 

researchers, programs, and/or teachers)  necessary  for these learners to 

function in their communities.   What these tests donõt tell us is what the 

learners themselves want  to learn , what they believe is important . 

Andragogy , the  theory  of adult learning,  states that  adults learn best 

when the material is relevant to them , when it fulfills a self -identified need or 

interest . (Knowles, Holton III, & Swanson , p. 39)  ò[Adult] learners universally 

want to have control over their lea rning process.ó (p. 174)  

 How can you determine what your students want to learn?  Administer a 

needs assessment  in which your students identify what they want and need to 

learn .  A level -appropriate needs assessment:  

 

V Can guide your instruction with what your students believe they 

need and want to learn  

V Allows low students an opportunity to participate in instructional 

design , making your class more learner -centered  

 

We asked adult education programs in the northern Colorado region to 

administer needs asse ssment s to their lowest level learners  (SPL 0-1 students)  

in two content areas, Health and Consumer Economics .  The assessments given 

had been developed by Northeastern Junior College  in Sterling, Colorado.  (See 

Appendix)  

Five programs participated : Front  Range Community College (Ft. Collins) , 

Front Range Community College (Loveland) , Morgan Community College  (Ft. 

Morgan) , Right to Read of Weld County  (Evans), and St. Vrain Valley Adult 

Education  (Longmont) . 

Students were given the assessment s for each of the content areas.  

Students were asked to select their top three priorities out of six  possible  topics 

by giving their first priority a 1, their second priority a 2, and their third priority 

a 3.  Here are the results of the assessment study :
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Health :  Students were asked to select three top priorities from the following topics: Parts of the Body, Illness, 

Medical Buildings, Appointment Cards, Medicine, and Other .  (Table 2)  

 

Table 2 

Literacy Level Needs Assessment: Health

Northern Colorado Professional Development Center

0

5
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20

25

30

Parts of the

Body

Illness Medical

Buildings

Appointment

Cards

Medicine Other

Content Areas

N
um

be
r 

of
 S

tu
de

nt
s

Most Important (1)

2nd Most Important (2)

Third Most Important (3)

Listed But Not Weighted

"
Other" Content Areas:

*Talk to the doctor ( wt2)

*Daily conversation ( wt2)

*Make an appointment

*Speak English

 

Results: 43 valid
2

 student assessments  

 

V 19 stude nts selected Parts of the Body as 1
st

 choice  

V 21 students selected Medical Buildings as 2
nd

 choice, and  

V 25 students selected Medicine as 3
rd

 choice  

                                                
2 Some assessments could not be used in the study because they were either incomplete or incomprehensible as to the studentôs intent. 
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Consumer Economics:    Students were asked to select three top priorities from the following topics:  Clothes,  

Food, Money, Banking, Price Tags, Ads, Coin -operated Machines  and Other.  (Table 3)  

 

Table 3 

Literacy Level Needs Assessment: Consumer Economics

Northern Colorado Professional Development Center

0
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Clothes Food Money Banking Price Tags Ads Coin-

operated

Machines

Other

Content Areas

N
u

m
b
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f 
S
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d
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ts Most Important (1)

2nd Most Important (2)

Third Most Important (3)

Listed But Not Weighted

"Other" Content Areas:

*Restaurant/fast food (wt1)

* Everything (wt3)

* Weights & measures 

(wt3)

*Furniture, restaurant, 

weights

 
Results:  40 valid student assessments  

 

V 16 students selected Food as their 1
st

 and 2
nd

 choices  

V 13 students selected Money and Banking as  their 3
rd

 choice
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Why Ask For More Than One Priority?  

 

If only the first priorities were considered, parts of the body would be a 

primary lesson taught in Health, but the students second and third priorities, 

medical building and medicine , might have been put aside .  Food would be a 

big focus  in Consumer Economics , but money and banking might be ignored.   

By asking for three priorities, t he t eacher can now begin to develop more 

holistic lesson components that address studentsõ self -identified needs, making 

the class more learner -centered and more relevant  to their personal lives . 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Reflections  

 

¶ What do you believe your learners want and need to learn?  
 

 

¶ What are your concerns?  

 

 

¶ Would a needs assessment benefit your instruction with these learners?  

 

 

¶ Would you modify the Northeastern Junior College  assessment 

examples in the Appendix for your learners? How? Why?  
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Methods and Research  

 

 

 

There are so many textbook s and  so many theories .  T o whom should we 

listen?   

Literacy instruct ion theory has taken either of  two approaches : The 

Phonics Approach  from the bottom up, and  the Whole Language Approach  from 

the top down.   Theorists and researchers debate  which approach is the best 

and both sides p resent valid points .  Table 4 shows the basic differences 

between the se two  approaches:  

 

 

Table 4 

Phonics Approach 
Bottom Up 

Whole Language Approach 
Top Down 

The teacher should always  put 
primary emphasis on:  
 
language processing strategies 
such as chunking, letter 
recognition, and word 
identification.  
 
The criticism is that too much 
emphasis on concrete processing 
strategies can leave the student 
with a poor priority of strategies. 

 

The teacher should always put 
primary emphasis on: 
 
concrete comprehension 
strategies  such as relating to 
schema and using context clues 
 
The criticism is that too much 
emphasis given to 
comprehension strategies can 
leave the student with a poor 
priority of strategies. (Birch, P 4) 
 

 



ESL Literacy Instruction Page 12                          

© 2009 NCPDC Reprint with permission only 

 

 

òStop!!!ó you say. òBoth approaches can 

leave learners with poor priorities of strategies.  

Whoõs right?  Whoõs wrong?  Do we have to choose 

only one  of these  approach es?  Which approach is 

used in ESL textbooks?   Which book is the b est 

book?  Oh, what to do?  What to do?ó 

Instead of employing an umpire or referee 

to sort this out for us, letõs consider integrating 

both approaches, sort of a literary détente , so to 

speak ? 

 

 

 

Integrating Top -Down and Bottom -Up Instructional 

Strategies :  The Interactive Information Processing 

Metaphor  (Birch  P. 2) 

 

Imagine the reading brain as a machine, a mechanical processor. The 

processor runs on two basic functions: Processing Strategies , and a Knowledge 

Base. 

Processing Strategies are where the reading brain negotiates through text  

using cognitive and language processes.  

The Knowledge Base  is where information is stored and retrieved. This is 

where our knowledge of language and our knowledge of the world are kept , 

òorganized into memory structures like images, networks, schemas, and 

frames.ó (Birch , P. 3)    

Neither process can fully function without the other.   The Knowledge Base 

doesnõt have the skill to negotiate text, and the Processing Strategies require 

the context of the Knowledge Base to make sense of what we read.   As 

language develops, so does our cognitive ability to function within language , 

and o ur world knowledge affects our language knowledge.   

Look at the diagram below.   Notice the process in the two  approaches , 

and what happens at the bottom and the top of each one.    
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World Knowledge 

People 
Places 
Events 
Activities 

 

Language Knowledge 
Sentences 
Phrases 
Words 
Letters: visual 
discrimination 
Sounds:  Perception, 
discrimination 

Cognitive Processing 
Inferencing 
Predicting 
Problem Solving 
Constructing Meaning 

 

Language Processing 
Chunking into phrases  
Assessing word meaning 
Word identification  
Letter recognition 

TOP 
Processing Strategies   Knowledge Base 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

BOTTOM  
 

 

 

 

 

 

Read words, phrases, sentences 
     

     Writing graphemes/words  
    

    Visual discrimination ð letter & word 
   
      Grapheme-to-phoneme linkage ð letter to sound 
  
       Auditory discrimination ð hearing differences in sounds 
 
        Auditory perception ð hearing a sound as part of a word 
 
 

TEXT  
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Too much emphasis on bottom -up strategies can leave a student with the 

ability to sound out words with little comprehension of the text.  By the same 

token, too much emphasis on top -down strategies could leave a student in a 

linguistic guessing game with new, unfamiliar text  and  without the tools 

necessary to correctly pr oduce written language . 

 

The Balanced Approach:   Research now shows that information flows in 

both directions while we are reading; the two processes interact with one 

another  to create meaning from written text.  When we are reading, we are 

interacting wi th the text .  Our working memory analyzes it , sorts it , and 

measures it up against what is already known to be stored in long -term 

memory, sort of a mental filing cabinet.  In other words, new knowledge is built 

upon prior knowledge.  

A balanced approach to  reading instruction builds  the bottom -up skills  

while developing top -down strategies as well.  

 

 

Instructional Techniques to Get to the 

Bottom  

  

This section provides strategies and techniques to 

develop bottom -up reading skills with your learners.  The 

activities are meant to be supplemental activities to an 

existing textbook.   

Chances are, youõre already using a textbook in your class, and chances 

are that the strategy for literacy development is very top -down heavy.  This 

doesnõt necessarily mean that you need find a different book, but it is possible 

to expand upon your text lessons in order to bring the bottom up for your low -

literate learners.  

To develop bottom -up reading strategies, weõll focus on three areas: 

 

V Consonant Names and Sounds  

 

V Word Patte rns and Vowel Sounds  

 

V Sight Word s 

 

Look at the following charts of lesson activities to develop bottom -up 

reading and writing strategies  in these three areas .  Notice how the activities in 

each area and the focus areas themselves move the learner from the bottom to 

the top.   Maybe you are already doing some of these things with your students.   

Later, weõll show you how to take these strategies and custom -make 

activities for your learners using existing textbooks.
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Consonant Names and Sounds Extension Lessons 
 

Bottom-Up Objectives/Skills 

V  Identify letters of the English alphabet     V  Read from left to right, top to bottom, front to back  

V   Recognize that letters make words and words make sentences   V   Relate letters to sounds 
 

Lesson Stages Activities/ Exercises 
 

1.  Auditory Perception 
 

Listen and Point -- Learners listen to the identified sound in the context of a word while showing 
comprehension by pointing to a picture.  òListen for the sound of (letter) and point.ó 
 
Key Word -- Learners self-identify a key word that will help them remember the sound.   
òWhat word will help you remember the sound of (letter)?  Draw a picture.ó 
 

2.  Auditory Discrimination Yes/No Cards -- Learners listen to words that begin with the target sound along with other words and 
indicate whether or not they hear the sound.  òListen, do you hear (letter)?  Yes or No.ó 
 
Minimal Pair Listening Exercise -- Learners listen to two words, one word has the initial consonant sound, 
and the other in the pair does not.  Learners indicate whether or not they can hear the difference between the 
two sounds.  òListen, Iõll say 2 words, you tell me if they are same or different.ó 
 

3.  Visual Letter Recognition 
 

Locating letters -- Learners find the target letter in a mix of characters/distracters.  The search should 
reinforce eye movement from left to right, top to bottom.  òFind (letter).  Circle the (letter).ó 
 
Tracing Letters -- Learners who have no experience with English alphabet trace letters.  òWrite the letters.ó 
 

4.  Meaningful 
     Letter/Sound Linkage 
     Word/Sound Linkage            
  
      
 

Matching -- Learners draw a line from a picture to a word with the target consonant sound.  
òDraw a line from the picture to the word. Read the words, copy the words.ó 
 
Word Choice -- Learners circle the correct word under a picture to indicate whether or not they can connect 
meaning to sounds.  òLook at the picture.  Circle the word.  Read the words.ó 
 

5.  Writing and Reading 
     in Meaningful Context 

Word Completion -- Learners read the previously taught words and then write the consonant on the blanks to 
complete the words.  òListen, read the word.  Write the (letter) on the line.ó 
 
Listen and Copy -- Learners listen to a sentence and copy the word in the blank to complete the sentence.  
òListen and copy the word on the line.ó                                                                                     
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Words in Pattern and Vowel Sounds Extension Lessons 
 
Bottom-Up Objectives/Skills 

V   Use common phonological patterns to sound out unfamiliar words 

V   Relate letters to a range of possible pronunciations 
 

Lesson Stages Activities/Exercises 
 

1.  Auditory Perception Listen and Point -- Learners listen to the identified pattern in the context of a word under a picture to convey 
meaning.   
òListen and point.   Number 1 (word).ó 
 
 

2.  Meaningful 
     Letter/Sound Linkage 
 

Listen and Point and Say -- Learners listen to the identified pattern in context of a word, point to the word 
and say the word.   
òListen and point.  Say the word.ó 
 
 

3.  Meaningful 
     Sound/Word Linkage 

 
      

Read Words in Pattern -- Learners listen and read the words in pattern without pictures.  Itõs important that 
learners read the words as a list so that they can hear and say the pattern. 
òListen.  (5-6 words in pattern).  Now read the words.ó 
 
Learners òinduceó or learn from example.   
 

4.  Writing and Reading 
      in Meaningful Context 
 
 

Listen and Write -- Learners listen, repeat the word, and complete the word by writing the pattern on blank 
lines.  òListen.  Now write and read the words.ó 

5.  Transfer Key Sentence -- Learners say and write a sentence to remember the target pattern.  òListen (read a sentence with 
three or more words in pattern as an example).  Draw a picture or write your sentence to remember the sound.ó 
 

 

 
 



K.S. Weddel_10-13-08                                                                                                                            ESL Literacy Instruction Page 17                                                                                

 © 2009 NCPDC ï Reprint with permission only 

 

Sight Word Extension Lessons 
 

Bottom-Up Objectives/Skills 

V   Read basic sight words 

V   Interpret common high-frequency words  

V   Interpret common high-frequency signs 
 

Lesson Stages Activities/Exercises 
 

1.  Visual Recognition 

 

Listen and Repeat -- Learners listen as the teacher reads and points to 3 or 4 identified sight words on the 
board.  Learners then repeat the words as the teacher points to each one on the board.  
òListen.  Now repeat.ó 
 
 
 

2.  Words in context 
 

Listen and Underline -- Learners listen to a 2-4 line dialogue or narrative from previously taught material 
written on the board.   As the teacher reads the lines again, she underlines to the identified sight words.  
Learners then underline the sight words on their papers. 
òListen. (read the narrative)  Underline the words.ó 
 

3.  Word Recognition Word Search -- Learners find the target sight words in a word search puzzle, in simplified realia, or in an 
extensive narrative/dialogue.  The puzzle, narrative or dialogue provides distracters that cause the reader to 
practice left-right or up-down eye movement or scanning for information.   
òFind the words.  Circle the words.ó 
 

4.   Reading and Writing 
      Practice 
 

Copy -- Learners copy the sight words in their notebooks or on flash cards to reinforce memory.  Learners 
can copy the words in the context of the narrative or dialogue.  During òwait timeó learners can practice 
reading the sight words on flash cards with partners. 
òRead the words.  Write the words.  Practice the words.ó 
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You can see there are a lot of ideas and activities you can use with 

your learners to provide reading instruction .  With Consonant Sounds the 

learner is developing from a non -production task -based listen and point 

activity to completing words and copying whole text.  The activities for 

Words in Pattern and Vowel Sounds key in on words that rhyme and 

identifying the different vowel sounds in English, also moving from aural 

identification to being able to write a sentence.  Fin ally, Sight Word 

activities target the recognition  of sight words , words  that cannot be 

decoded by through  individual morphemes , to reading these words with 

automaticity . 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Reflections  

 

¶ How can you use this new information?  

 

 

¶ What approach are you using now, top -down, bottom -up, or both?  

 

 

¶ What changes might you have to make in your current instruction to 

develop a balanced approach to reading instruction?  






































































































































